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Abstract
The purpose of this research was to study the perceptions of teachers of
students with emotional and behavioral disorders in the Virginia public schools on the
topic of physical restraints in the classroom, and to determine training and policies
regarding physical restraints that the schools are providing. These areas were studied
through a survey of 104 EBD teachers from Virginia school districts. The
questionnaire consisted of demographic information and ten likert scale statements
reflecting perceptions of physical intervention. Descriptive statistics were used to
analyze the data. In addition, a Chi Square and an ANOVA were computed.
Concerns that developed from the results were that many EBD teachers felt that they
were not well trained in the use of physical restraints. In addition many schools did
not have a policy regarding physical restraints.
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A Descriptive Study Of Physical Interventions for Students With
Emotional and Behavioral Disorders
In today's society violence and aggression are increasing. Everyday acts of
violence appear in the newspapers, on the radio, and on television. Many wonder
how such aggressive behavior develops and how it can be eliminated. According to
Langan and Innes, one out of every three people in this country will become a victim
of violent crime (cited in Van Acker, 1993). Those under the age of 18 are now
committing crimes at a rate increasingly faster than those in any other age group(Van
Acker, 1993). A rather unsettling fact given by the Federal Bureau oflnvestigation
states that between the years 1980 and 1989, more than 11,000 people died in the
United States from homicides committed by high-school-aged children (cited in Van
Acker, 1993). Although acts are being committed by people who many consider
children, "aggression and violence in the schools are associated with the increase in
societal aggression and violence and a decrease in restrictive settings for students with
behavior disorders or emotional disturbances" (Simpson, Miles, Walker, Ormsbee, &
Downing, 1991, p.2). According to Greenbaum and Turner, the National School
Safety Center reports that about 28,200 students and 5,200 teachers are physically
attacked each month in the nation's high schools (cited in Van Acker, 1993).
Not only are other students at risk but also the teachers are at risk as well.
Aggression and violence in the schools is a big concern to teachers. During the 199192 school year the state of Virginia's Department of Education collected data
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concerning violent incidents in the schools. Throughout the study the high level of
violence reported indicated that there is a good reason for teacher concern. For
example, the crime and violent incident statistics totaled 20,317 counts of physical
battery, including physical battery on staff by a student; physical battery on a student
· by a student; and physical battery on a. student by a non-student. The state wide
possession of weapons during that same school year totaled 2016 (Virginia
Department of Education, 1992).
According to the National Institute of Education, teachers of students with
serious behavior problems should be knowledgeable about conflict, aggression, and
serious antisocial behavior (cited in VanAcker, 1993). Children with serious
emotional and behavioral problems may commit more aggressive acts than their same
age peers; therefore, their teachers may be at an increased risk for violence(Kauffinan,
1977).
Characteristics

Although students who are aggressive and violent may not be identified as
having a disability, in the special education population, students who are considered
to have behavior disorders are among those special education children most likely to
exhibit aggressive behavior(Ruhl & Hughes, 1985). According to the Regulations
Governing Special Education Programs for Children With Disabilities in Virginia
(1994), the definition of seriously emotionally disturbed is as follows:
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1. A condition exhibiting one or more of the following
characteristics over a long period of time and to a marked
degree, that adversely affects a child's educational
performance:
a. An inability to learn which cannot be explained by
intellectual, sensory, or health factors;
b. An inability to build or maintain satisfactory interpersonal
relationships with peers and teachers;
c. Inappropriate types of behavior or feelings under normal
circumstances;
d. A general pervasive mood of unhappiness or depression; or
e. A tendency to develop physical symptoms or fears
associated with personal or school problems.
2. The term includes children who are schizophrenic, but does
not include children who are socially maladjusted unless it is
determined that they are seriously emotionally disturbed.
Ruhl and Hughes (1985) report that 84% of teachers involved with severely
emotionally disturbed children have encountered extreme physical aggression. These
acts of extreme physical aggression include such behaviors as hitting and choking.
Over half of these incidents were reported monthly and 29% were reported weekly.
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Seventy three percent of the teachers reported they encountered physical aggression
directed at themselves and 94% reported physical aggression towards objects.
When teachers refer students to be assessed for emotional disturbances the
most prominent symptoms are aggression, defiance, temper tantrums, and fighting
(Murry & Whitttenberger, 1983). When classifying the aggressive child with
emotional disturbance, the behavioral descriptions that are grouped together by
clinically derived systems include: defiance, fighting, destructiveness, bullying,
stealing, and lying (Murry & Whittenberger, 1983). According to Kauffman (1977),
the aggressive child will display these behaviors at a much higher rate than normal
children. The skills and knowledge of the teachers of these types of students are,
therefore, very important.
Teacher Skills & Knowledge

When instructing the student with behavioral disorders, teachers need to
develop certain skills. According to Van Acker (1993), these skills include: providing
students with many opportunities to develop and practice prosocial conflict resolution
strategies, de-escalating potentially violent students, and intervening in crisis
situations to provide for the physical safety of all persons involved. Van Acker
(1993) also believes that teacher preparation programs do not include curriculum
information regarding social skills and conflict resolution. An important idea for
teachers to understand is that students strike out or make violent threats toward
others or themselves for reasons. Frustration, anxiety, and confusion may be the
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precursors to these acts. Van Acker (1993) sees the role of the teacher, then, as
maintaining control and safety and providing a caring environment that induces
learning of prosocial conflict resolution. Staff attitudes and the way staff members act
in a situation may be the most important factors affecting aggressive behavior.
The Council for Exceptional Children developed a common core of
knowledge and skills essential for all beginning special education teachers. These
skills were broken down into eight categories that are as follows: Philosophical,
historical, and legal foundations of special education; characteristics of learners;
assessment, diagnosis, and evaluation; instructional content and practice; planning and
managing the teaching and learning environment; managing student behavior and
social interaction skills; communication and collaboration partnerships; and
professionalism and ethical practice (Swan & Sirvis, 1992). The category involving
the management of student behavior and social interaction skills is an area that is
essential for the other categories to be effective.
In a study conducted by Gable, Hendrickson, Young and Shokoohi-Yekta
(1992) teachers rated two competencies as most important. These competencies
were the teacher's ability to manage crises and stressful situations, and his/her ability
to establish and maintain rapport with other professionals. The results indicated that
behavior management and conferring/consulting skills were rated as the most
important skills used by teachers. The teachers felt that they were least trained in the
area of conferring/consulting and administrative tasks. The average teacher of
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children with emotional and behavioral disorders was found to spend 56 hours a week
carrying out his/her professional responsibilities, with about 40% percent of this time
including teacher-peer- mediated instruction of basic skills, social skills, and other
curricular objectives.
Bullock, Ellis, and Wilson (1994) studied the knowledge and skills needed by
teachers who work with students with severe emotional/behavioral disorders. Two
hundred and one statements concerning knowledge/skills were arranged in eleven
categories. One hundred and two teachers of emotional and behaviorally disordered
students rated the statements as to proficiency, importance, and frequency of use.
Behavior management was consistently rated as an important and frequently used
skill. Interestingly, behavior management included the ability to intervene using
physical intervention when necessary.
Physical Intervention

Students with emotional and behavioral disorders can be a threat in the
classroom. When a dangerous situation occurs, the teacher is expected to handle the
students in an appropriate manner. Physical intervention may become an option as a
behavior management procedure. Physical restraints involve direct contact between
the professional and the student (Schloss & Smith, 1987).
A study by Ruhl and Hughes, for example, showed that 71% of teachers
surveyed used manual restraints when students were aggressive towards others.
Forty percent used manual restraints when students were self-abusive and 34% used
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manual restraints when there was aggression towards an object. The frequent use of
manual restraints in the public schools occurs either as part of a planned behavioral
intervention or as a spontaneous reaction to aggressive behavior (cited in Schloss &
Smith, 1987).
Schloss and Smith (1987) are concerned with two issues arising from the use
of manual restraints. First, manual restraints have the potential to cause bodily harm
to the student and the teacher. In addition, if manual restraints are not used properly
or at the right time, legal ramifications may result. School personnel may face legal
suits when they have not followed restraint procedures in an appropriate manner
(cited in Schloss & Smith, 1987).
According to "CEC Today" (1994, p21), the Council for Exceptional Children
recommends that physical intervention should only be used if certain requirements are
met. The requirements are as follows:
a. "The child's behavior is dangerous to herself/himself or others, or the
behavior is extremely detrimental to or interferes with education or development of
the child.
b. Various positive reinforcement techniques have been implemented
appropriately and the child has repeatedly failed to respond as documented in the
child's records.
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c. It is evident that withholding physical intervention would significantly
impede the child's educational progress as explicitly defined in his or her written
education plan.
d. The physical intervention plan specifically will describe the intervention to
be implemented, the staff to be responsible for the implementation, the process for
documentation, the required training of staff and supervision of staff as it relates to
the intervention and when the intervention will be replaced.
e. The physical intervention plan will become a part of the written educational
plan.
f. The physical intervention must encompass several provisions as well."
The Council for Exceptional Children expects educational agencies to develop
and follow policies that comply with state/provisional and federal law when physical
intervention is involved (CEC Today, 1994). The following study, however, indicates
that this is not always the case.
Puent ( 1994) conducted a survey of SED/BD teachers in Virginia. Of those
teachers she surveyed, 25% of the respondents did not know if the school they
presently taught in allowed physical restraints. Twenty five percent of those who
were permitted to use physical restraints did not know if their school had a policy
regarding the use of physical restraint. Physical restraints were listed as having "no or
minimal'' emphasis in their teacher training course work (Puent, 1994).
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Physical restraints, then, are frequently used in schools, sometimes with
serious consequences. Little emphasis is placed on training teachers to use the
procedures safely and effectively. Manual restraints are the most dangerous form of
behavior management in special education programs, but are often critical and
essential for student safety(Schloss & Smith, 1987).
In conclusion one can see that aggressive behavior is prevalent in and outside
the public schools. In addition, due to the nature of children in emotionally and
behaviorally disordered programs, physical intervention may be a part of these
classrooms. Aggressive behaviors require certain skills and knowledge from the
teacher. The purpose of this study, then, was to determine teacher's perceptions
regarding the type of training in physical intervention needed and provided for the
teacher of children with emotional behavioral disorders. In addition, teacher's
feelings about the use of physical restraint were ascertained.
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Methodology
Subjects
The subjects in this study consisted of a random sample of public school
teachers of students with serious emotional/behavioral disorders in Virginia.
Teachers from kindergarten through twelfth grade were included.
Procedure
In order to gather the information on physical restraints in the Virginia Public
Schools a letter was sent to the appropriate administrative level offices to request
permission to conduct the research (See Appendix B). This letter was mailed to
approximately 50 percent of the school divisions selected randomly from the current
Virginia Education Directory. After receiving permission, surveys were sent to the
special education directors in each school division including a letter of explanation of
the intended research and a self-addressed stamped envelope (See Appendix A).
Teachers were assured of confidentiality and no information identifying the teacher or
the school division were disclosed. All surveys were mailed directly back to the
researcher. The surveys were coded to determine school divisions responding.
Instrument
The survey was divided into two parts (See Appendix C). The first part
consists of demographic information ( Puent, 1994). The second half consists of
statements concerning perceptions of teachers regarding physical restraints in
classrooms for students with serious emotional disturbance. The statements were
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based on a Likert Scale ranging from one through four, with four being "strongly
agree" and one being "strongly disagree".
The survey was field tested on graduate students in a special education
program before being mailed. Field testing was conducted to determine the clarity of
directions and statements that were used.
Data Analysis
The data analysis involved calculating and interpreting descriptive statistics.
The demographic data was reported in percentages, means and standard deviations.
The likert scale was reported in means and an ANOVA was computed. A Chi Square
was conducted on specific demographic questions.
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Results
Of the 67 permission letters sent to Virginia's school districts, 46.26% (n =
31) of the districts gave permission to survey EBD teachers. Fifty three percent (i.e.
53.73%, n = 36) did not grant permission. Of the 31 districts who gave permission,
. 27 (87.09%) returned surveys and four (4) did not reply. The total number of surveys
sent to EBD teachers was 223. Completed questionnaires were returned by 150
teachers or 67.73%. Of the 150 surveys 46 were completed incorrectly. The data
analysis is based on 104 questionnaires (46.63%).
Demographic Data
The demographic data for the responses are as follows. Thirty six percent
(i.e. 36.53%, n = 38) of the EBD teachers have been teaching for 1-5 years. This was
the highest percentage of number of years teaching. Sixty three percent .of the EBD
teachers have taught in their present teaching position for 1-5 years (i.e., 63.46%, n =
66). The instructional level was reported at 39.42% (n = 41) for the elementary level
(k-5), 27.88% (n = 29) at the middle school level (9-12) and 32.69% taught at the
high school level (n = 34). These figures, as well as the number of years the
respondents taught, are reported on Figure 3. The completed surveys included
21.15% males (n = 22) and 78.84% females (n = 82). The percentage of teachers
reporting their age as 20-30 was, 25.96%, as 31-40, 33.65%, as 41-50, 33.65%, and
as 51-60, 5.76%. One respondent did not report his/her age (.96%).
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The teachers indicated t�at they taught in more than one instructional setting.
The most reported instructional setting was self-contained (i.e., 67.30%, n = 70).
This was followed by a resource setting (i.e., 50.96%, n = 53). Twenty three percent
reported teaching in a consultant/collaborative setting (i.e., 23.07%, n = 24). The
category of"other" was selected by 11. 53% of the EBD teachers (n = 12).
The percentage of teachers certified to teach EBD was 87.50% (n = 91). This
leaves 12.5% of the teachers who are currently not certified to teach EBD students.
Several teachers were certified to teach cross-categorical areas. These figu res are
reported in Table 1. EBD teachers reported teaching in a combination of instructional
settings as well as cross-categorical areas. These percentages are reported on Tables
2 and 3.
Physical Restraints
EBD teachers were asked, "Does your school have a policy concerning
physical restraints?" Forty six percent (n = 48) responded "yes", 27.88% (n = 29)
reported "no" and a surprising 25.96% (n = 27) reported they "do not know". This
can be seen on Figure I. A Chi Square was conducted on the responses to this
statement. Results showed a significant difference between the frequency of
responses at the .05 level. The responses were then placed into the grade levels from
which they originated. A Chi Square was conducted on these responses. The results
showed no significant difference between grade levels. The responses were
consistent across each grade level. Ofthose responding "yes", 77.08% (n = 37)
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reported their school enforcing their policy. Two percent (n = ·1) reported their
school not enforcing their policy, and 20.83% (n = 10) "did not know" if their school
enforced their policy.
Using the likert scale, teachers were asked their opinion of the statement,
"Schools need to have policies on physical restraints". Most of the responses were
"agree" and "strongly agree" (i.e., 27.88%, and 68.26% respectively). When asked to
respond to the statement, "Teachers of emotional and behaviorally disordered
students need training in physical restraints", the majority of the responses fell within
the "agree" and "strongly agree" category (i.e., 25%, and 69.23% respectively).
When teachers were presented with the statement "Teachers of emotional and
behaviorally disordered students are well trained in physical restraints", a surprising
majority of the responses were "strongly disagree" and "disagree". These responses
included 81.88% (n = 81) of the EBD teachers.
The remaining likert scale statements reflected the researchers assumption of
the likelihood of teachers using physical restraints. Each survey was given a score
according to the subject's response to each statement. Four points were given when a
"strongly disagree" response was given. The points received decreased to one point
for a "strongly agree" response. Statements 4, 8, and 10 had reversed point scales to
allow the number of points to represent the same perceptions as the other statements.
The scores could range from 7-28. The higher the score the more likely the teacher
may be to use physical restraints. The mean scores for each grade level were as

Physical Interventions

23

follows; elementary = 21.12 (SD.= 3.33), middle = 20.89 (SD = 3.55), high = 19.38
(SD =3.18). The over all mean for the three grade levels was 20.49 (SD= 3.38).
The surveys were broken into three categories, elementary, middle, and high school.
A one-way ANOVA was conducted yielding no significant difference among the three
grade levels. This is shown on Table 4. The mean scores can be seen on Figure 2.
Percentage of responses by test item is shown on Table 5.
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Discussion
The purpose of this research was to study perceptions of teachers of students
with emotional and behavioral disorders in the Virginia public schools regarding the
use of physical restraints. A two part questionnaire was developed by the researcher
to examine the EBD teacher's perceptions regarding the type of training that is
needed and provided for the teacher of children with emotional and behavioral
disorders, as well as teacher's feelings about the use of physical restraints.
The results of the study show some consistency with past literature. A study
done by Bullock, Ellis, and Wilson (1994) explains that teachers working with EBD
students rated behavior management consistently the most important and frequently
used skill, which also involves the ability to intervene using physical intervention
when necessary. These results are consistent with the 94.23% of the participants in
this study who responded "agree" or "strongly agree" to the statement that EBD
teachers need training in physical restraints. Ruhl and Hughes (cited in Schloss &
Smith) showed that 71 % of teachers surveyed used manual restraints when students
were aggressive towards others. This is a high percentage of teachers who have used
a type of restraint. This alone is a reason why EBD teachers need to be trained in
physical restraints.
One concern of the researcher when examining the data was that 77.88% of
the surveyed teachers either "strongly disagreed" or "disagreed" with the statement
that EBD teachers are well trained in the use of physical restraints. Schloss and Smith
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(1987) explained that if manual restraints are not used properly or at the right time,
legal ramifications may result. This may be the reason why 60.57% ofthe teachers in
this survey "agree" or "strongly agree" with the statement that they have fear ofa law
suit ifthey restrain a child.
A further concern ofthe resear_cher is that the Council for Exceptional
Children expects educational agencies to develop and follow policies that follow with
state/provisional and federal law when physical intervention is involved (CEC Today,
1994). Almost 30% ofthe EBD teachers surveyed said their school did not have a
policy concerning physical restraints. Ofthe teachers who said they did have a policy,
22% either responded "no" or "do not know" to the question regarding whether or
not their school enforces the policy.
Ninety-two ofthe one-hundred and four EBD teachers felt they may at some
point in time have no choice but to use physical restraints. The responses make it
clear that teacher training is an important issue. As recent literature has stated,
aggression in our schools is increasing. Aggressive students are often seen in the
EBD classroom. The importance of training ofEBD teachers in physical restraints is
imperative.
Some limitations to consider when examining the data are the limited return of
permission letters. The data is based on the responses ofEBD teachers from 31
school districts. It may be hard, therefore, to generalize the data across Virginia. In
addition, the participants may not have responded honestly to the survey questions,
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which may have altered the results. The survey should have included a question on
the frequency of the use of physical restraints by the respondents. This additional
question may have given a better idea of the use of physical restraints compared to
policies and perceptions.
In conclusion, the results met the objective of the researcher. EBD teachers
across grade levels have similar perceptions on the use of physical restraints, as well
as the need for teacher training in physical restraints. Physical restraint is an area of
growing concern. Schools need to establish and follow policies to avoid law suits and
injury. Policies concerning physical restraints and training in this area are imperative
to maximize the safety of the teacher and students.
Future research may include the type of training that is offered for teachers
who may employ physical restraints, and how effective the training is. In addition, the
frequency of the use of physical restraints may be another important variable when
researching this topic.
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Laura G. Claydon
413-A Putney St.
Farmville, VA 23901
804-392-5817
Dear Special Educator,
I am a graduate student at Longwood College in Farmville Virginia. Currently, I am
working on my masters in special education. Throughout my program I have become
interested in several areas of special education. One area that has become an interest,
as well as a concern to myself is the use of physical intervention in classrooms for
students with serious emotional disturbances. The questionnaire that is enclosed is
intended to gather information regarding this topic.
As a participant in this study you will be guaranteed confidentiality. No information
will be disclosed which might identify you or your school division. Your participation
is completely voluntary but will be greatly appreciated. If possible, please return the
enclosed questionnaire in the provided self addressed stamped envelope by March
7th, 1995.
Thank you for your time.
Sincerely,

Laura G. Claydon
Longwood College
Graduate Student
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Laura G. Claydon
413-A Putney St.
Farmville, VA 23901
804-392-5817
To Whom It May Concern,
I am a graduate student at Longwood College. Currently I am working on my
masters in special education. I am requesting permission to survey teachers of
emotional and behavioral disordered students within your school district. I will be
gathering information with a questionnaire. This will include E/BD teachers from
kindergarten through twelfth grade. The teacher, school, and school division will be
guaranteed confidentiality and anonymity.
The questionnaire focuses on the use of physical intervention in Virginia E/BD
classrooms.
Your permission to conduct this research will be greatly appreciated. Please return
this permission sheet by the 17th of February in the envelope provided. In your
response please include the number of surveys you will need. I will provide the
teachers with a self addressed stamped envelope to allow them to return the surveys
directly back to myself Thank you for your time and consideration.
!_____________ grant__/do not grant___
Permission to Laura Claydon to conduct research in the _______
school district. I will need ___ copies of the survey and cover letter.
Sincerely,

Laura Claydon
Longwood College
Graduate Student
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Appendix C
Teacher Questionnaire
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Teacher Questionnaire
I. Please circle the most appropriate response.
1.

Male

2.

Age ____

3.

How many years have you been in your present teaching position? ---yrs.

4.

For how many years have you been teaching in the public school system?

Female

__yrs.
5.

At what instructional level is your primary teaching assignment?
A Elementary (K-5th)

C. High (9th-12th)

B. Middle (6th-8th) D. Other: ____
6.

What categorical area(s) are you currently teaching?
A Learning disabilities
B. Serious Emotional Disturbances/Behavioral Disorders
C. Mental Retardation
D. Other:

7.

8.

---------------

In what setting do you teach?
A Self-Contained

C. Consultant/Collaborating

B. Resource

D. Other: -----

What is your teaching certification or endorsement?
A Learning disabilities
B. Serious Emotional Disturbances/Behavioral Disorders

Physical Interventions

C. Mental Retardation
D. Other: ________________
9.

Does your school have a policy concerning physical restraints?
A Yes

. 10.

B. No

C. Do not know

If you answer yes to #9, does your school enforce these policies?
A Yes

B. No

C. Do not know

35
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II. Physical restraints involve direct contact between the professional and the
student(Schloss & Smith, 1987). Using this definition, please circle your response, 1
through 4, according to the following scale:
1= strongly disagree 2= disagree 3= agree 4= strongly agree

SD
1. I have a fear of getting hurt while restraining a child.

D

A

SA

1

2

3

4

2. I have a fear of hurting a child while restraining him/her. 1

2

3

4

3. I fear a law suit if I restrain a child.

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

1

2

3

4

4. Teachers of seriously emotionally disturbed children
need to use physical restraints.
5. Schools need to have policies on physical restraints.
6. Teachers of emotional and behavior disordered students
need training in physical restraints.
7. Teachers of emotional and behavior disordered students
are well trained in physical restraints.
8. Physical restraints are necessary to protect a child
if the child is in danger of hurting him/her self.
9. Using physical restraints damages a teachers
relationship with a child.
10. Sometimes EBD teachers have no choice but to use
physical restraints in order to protect themselves
and other students in the class.
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Table 1
Percentage ofEBD Teachers with each
Endorsement/Certification, N = 104
Endorsement/Certification

Total Number

Percent

Learning Disabilities

n = 66

63.46

Serious Emotional
Disturbances/Behavioral Disorders
Mental Retardation

n = 91

87.50

n = 40

38.46

Other

n = 32

30.76
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Table 2

Percentage ofEBD Teachers in each of the
Instructional Settings, N = I 04
Instructional Settings

Total Number

Percent

Self-Contained

n = 70

67.30

Resource

n = 53

50.96

Consultation/Collaboration

n = 24

23.07

Other

n = l2

11.53
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Table 3
Percentage ofEBD Teachers Currently Teaching
each Categorical Area, N = 104
Area Currently Teaching

Total Number

Percent

Leaming Disabilities

n = 44

42.30

Serious Emotional
Disturbances/Behavioral Disorders
Mental Retardation

n = 104

100.00

n = 21

20.19

Other

n = 10

9.60
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Table 4
Comparison of Mean Scores on the Likert Scale
Statements According to Likelihood
of the Use of Physical Restraints
Sum of
Squares

df

Mean
Squares

F
Ratio

F
Prob.

62.8811

2

31.4405

2.8579

.0620

Within Groups

1111.1093

101

11.0011

Total

1173.9904

103

Source

Between Groups

P < .05
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Table 5
Percentage of Responses to the Likert Scale Statements, N= 104

1

2

3

4

5

6

7

8

9

10

I have a fear of getting hurt
while restraining a child.
I have a fear of hurting a
child while restraining
him/her.
I fear a law suit if I restrain a
child.

D

SD

SA

A

24%

n=25

34%

n=36

30%

n=32

10%

n= l l

15%

n= l6

40%

n=42

33%

n=35

10%

n= l l

12%

n= l3

26%

n=28

35%

n=37

25%

n=26

n= l0

25%

n=26

42%

n=44

23%

n=24

n=2

1%

n=2

27%

n=29

68%

n=71

n=3

2%

n=3

25%

n=26

69%

n=72

n=34

45%

n=47

21%

n=22

.96%

n= l

n=3

.96%

n= l

36%

n=38

59%

n=62

n=34

51%

n=54

13%

n= l4

1%

n=2

n=3

8%

n=9

33%

n=35

54%

n=57

Teachers of seriously
9%
emotionally disturbed
children need to use physical
restraints.
Schools need to have policies
1%
on physical restraints.
Teachers of emotional and
behavior disordered students 2%
need training in physical
restraints.
Teachers of emotional and
behavior disordered students 32%
are well trained in physical
restraints.
Physical restraints are
necessary to protect a child if 2%
the child is in danger of
hurtine him/her self.
Using physical restraints
32%
damages a teachers
relationship with a child.
Sometimes EBD teachers
have no choice but to use
physical restraints in order to 2%
protect themselves and other
students in the class.
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Figure 1
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